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WHATISLITERACY?

For many people, literacyis considered
readingandwriting.However, thereare
otherpiecestoliteracydevelopmentthat
should be considered for students with
complexneeds.AccordingtoKeefeand
Copeland (2011)intheirarticle,What s “Literacy development is

Literacy? The Power of a Definition, best fostered when
reading and writi
* Literacyinvolvescontactwithother ed ) gand hg are
people. functional, purposeful,
+ Contactwithotherpeopleissocial,so and goal-directed.”
literacy is social. Koppenhaver et al., 1991

* Beyond contact, interacting with
othersisalsoanimportantpartofthe
literacy puzzle.

Tobesure,though,literacydevelopment
isbestfosteredwhenreadingandwriting
are functional, purposeful, and goal-

directed”(Koppenhaver,etal. 1991,p.40).
Readingis considered functional when
themethodsusedtogrow literacy skills
are actually known to work. Purposeful
refers to the intention and reason for

developingliteracy.Goal-directedmeans
thatinstructionisfocusedtowardthegoals
weseektoreachandthestepswetaketo
reach them.




Least Dangerous Assumption

There is a larger focus in the research
toward literacy learning in typically
developingstudents(studentswithout
known disabilities) than there is for
studentswithdisabilitiesandevenlessfor
studentswithcomplexinstructionalneeds.
Nevertheless,thebeliefthatliteracyskills
canbeachievedbyallstudents,regardless
ofdisability,iscentraltotheideaofleast
dangerous assumption.”

Theleastdangerousassumptionmeans
that if, in spite of our best efforts to
support learning for students, some
studentsarestillnotabletogainliteracy
skills,thestudentshavenotbeenharmed
(Donnellan, 1984).

Infact,bysimplyhavinghighexpectations
forallstudentstherearegainstobemade.
For example, a student whose teacher
has high expectations of him comes to
understandthat:shebelievesinhim,she
considershimtobecapableoflearning,
and heisnotsodifferentfromtheother
kidsashethoughthewas.Thosearegreat
gains!

Holdinghighexpectationsforallstudents
goes hand in hand with holding high
expectations for teachers with regard
to accessing the general education
curriculum. Parentscanbeaware ofthe
opportunitiestopracticeliteracyskillsat
homeandinthecommunity.Forstudents
with complex instructional needs this
meansthatteachersandparentscanbe
reliedupontoapplythesameideasabout
providingaccesstothegeneraleducation
curriculumasteachersandparentsdofor
students who are typically developing.

“Language systems develop at the same
time and in interaction with one another,
each strengthening the other.”

(Kliewer, p. 1).
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CURRICULUM

Sothatallstudentsacrossthe U.S.learn
the same knowledge and skills at each
grade level some states have begun to
useasinglesetofstandardsknownasthe
CommonCore.Pennsylvaniaexamined
theCommonCorestandardsandaligned
them to the PA State Standards in
MathematicsandEnglishLanguageArts
thatalreadyexisted.The
| resultingstandardsare
knownasPennsylvania
CoreStandards. Ifyou
¥ wouldliketoexamine
PA Core Standards by
gradelevelandsubject,
visit PA’s Standard
Aligned System at
http.//www.pdesas.org.

Educationalstandards
do not dictate how
skills are taught, but
they do provide rules
forwhatskillsmustbe
taught at each grade
level. All students should be provided
accesstothegeneraleducationcurriculum
regardless of perceived ability.

How will the activities |
create work to help all
students gain access to
literacy?

ACCESSINGTHEGENERALEDUCATION

What You Need To Know

When providing access to the general
educationcurriculum,teachersshouldask,
“Howwiilltheactivitieslcreateworktohelp
allstudentsgainaccesstoliteracy?"Parents,
offeringlearningopportunitiesoutsidethe
classroom,shouldask;"Howdotheactivities
support literacy learning specifically?”

Keepinmind,also,thatforstudentswith
disabilities,IndividualEducationPrograms
(IEPs)shouldhavecleargoalsforliteracy
learning.Whenconsideringtheactivities
inthisbookletaskyourselfhowanactivity
orwhatkind of activities can be used to
reinforce these goals.

The strategies that address access to
thegeneraleducationcurriculuminthis
booklet are:

1. Vocabulary Cards

2. Wordless Picture Books

3. Photo Analysis

4. Poetry

For convenience, each set of strategies
andactivities have been separatedinto
thoseforelementaryschool,middleand
highschool,andhomeandcommunity.
However, many of the activities can be
used with any age group and across
subjects and units of instruction. Keep
in mind that activities should be age-
appropriate(e.g.middleschoolstudents
shouldnotbelearningaboutcommunity
helperswhichisanearlyelementarytopic).



STRATEGY:

VocabularyDevelopment—FlashcardsandBeyond

What is vocabulary and how
can we make it meaningful and
important for all students?

Keefe and Copeland (2011) identify
vocabulary as,“being comprised of the

n

wordswelistento,speak,read,andwrite!

Formostofus, we hearand understand
many more words than we speak, read,
or write. Research supports that early
vocabularyinstructionworkstoimprove
students’ reading comprehension,
writingskills,andlisteningandspeaking
vocabularies(Browder,Courtade-Little,
Wakeman, & Rickelman, 2006).

We often make incorrect assumptions
about the vocabulary knowledge of
persons with disabilities. A person who
doesnotusespokenlanguagemayhave
many words that he understands. As
parentsandteachers,wemustbecareful
nottoassumethatapersonofanyageis
less able to learn vocabulary.

Vocabulary Development in
Elementary School
Usevocabularyfromcommonclassroom
activitiesandunitsofstudyforallstudents
in the general education classroom
community.

Word Exploration. Presenta
vocabulary word or have students
choose a word they are not familiar
with fromaclassactivity. Discussthe
wordanditsmeaning.Showapicture
of theword and have students make
a sentence, tell a story, or make a
statement using the word. Write the
word on a vocabulary card. Sound
out the vocabulary word together
with repeated responses to build
oral language skills, if appropriate.
Vocabulary cards can be collected,
displayed and practiced daily in a
varietyofwaysincludingwordsorting
activities,anexplorationofsynonyms
and antonymes, story building, etc.
Students can also create their own
picturesormodelsofthewords,label
classroomitems,ormakewordmobiles.

UseTechnology.Load a sequence of
wordsthatastudentislearningontoan
iPadorSmartphone.Appsareavailable
thatallowthewordstocyclethrough
a rotation for practice and many
otheractivities.Useanonlinepicture
dictionarytopracticewordmeaning
andtoreinforcethesoundscreatedby
the letter pattern.
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Vocabulary Activities and Choices
for Middle and High School

Activities and games offered in small
groups are helpful to all students

when learning new words. There are
many websites that can help to make
vocabularylearningfun.Thewebsitefor
theNationalWritingProjecthasanarticle
withideasforcreatingvocabularycards
forhighschoolstudentsathttp://www.
nwp.org/cs/public/print/resource/403.

WebsitessuchasReadingRocketsoffer
thecriticalcomponentsofvocabulary
instructionathttp://www.readingrockets.
org/article/teaching-vocabularyaswellas
Kids.govathttp://kids.usa.gov/teens/
reading-and-writing/index.shtml.Also
check out http://www.pattan.net for
informationpertainingtoinstructionin
reading and writing.

Group Stories. Divide studentsinto
small groups. Ask students to write
astoryorinformationalarticleusing
thevocabularywordsfromtheday’s
lesson.Awordbankcanbeprovided
tohelpwithwordchoiceandspelling.
Alternative:Thewritingpieceisstarted
by one student then passed to the
next. Each person adds one more
sentencetotheparagraphafterfirst
reading what others have already
written.Thiswillhelpcreatecohesion
in paragraph writing and using th

vocabulary in a meaningful way.

Learning new
vocabulary words is
something all students
can do. Group work is
really helpful for many
students learning new
words.

Vocabulary Cards and Theme
Boxes.Usingvocabularyinthemed
ways is a method suggested in
the National Writing Project article
mentioned above. The author,
EileenSimmons,suggeststhatnew
vocabularywordsbewrittenonindex
cards.Then, students brainstormin
smallgroupstocomeupwithwords
that relate to the new vocabulary
word.Therelated wordsarewritten
down. Consider attaching the new
word card to the center of a larger
sheetofpaperandwritingtherelated
words around it, making a web, or
map.

For example, in a science class, the
word energy might have the words
solar, electric, wind, and running
aroundit.Alternatively,studentscould
createavocabularythemeboxwhich
contains actual objects that are all
related toafocus vocabulary word.
Objects,pictures,andsymbolsmake
awordreal.Students with complex
instructionalneedscouldbepaired
withanotherstudentandbegiventhe
opportunitytochoosefromseveral
words, pictures,orobjectstoaddto
the group discussion.

There is a strong
relationship between
vocabulary knowledge
and reading
comprehension.
Students need to
understand the
meaning of critical
words they will be
reading or they will not
understand the bigger
meaning in stories and
other reading material.




Words from the World. Create an
“InterestingWordsl'veLearned”board
locatedinavisible placeintheroom.
Encourage students to add to this
boardoften.Adailyreviewofthewords
postedcanreinforcetheawarenessof
new words.

Making Words. Play Making Words
with some of the new vocabulary
wordsstudentshavelearned.Makesets
of letter grapheme cards, by cutting
coloredindexcardsinhalfandwritinga
grapheme(i.e.spellingpatternsuchas
—ighors)oneachpiece.Provideasetof
cardsfortheday’swordsinanenvelope
foreachstudent.Forreinforcement,call
outtheletterpatternsandtheirsounds
before the game starts.

Forexample, theteacherpullsacard,
showsitto students and asks,“What
soundismadebythisletterpattern?'The
studentsshouldrespondchorallywith
the sound represented on the card.

Here is an example of an additional
game that can be played with the
lettercards.Provideacluethatrelates
to the word’s meaning to solve for
oneofthewords.Students movethe
letters around and either raise their
hand, or go to the board when they
have solved the clue. All students
recordtheword.Studentsshouldsay
thesoundsofthegraphemes(letter/
letterpatterns)astheyrecordtheword.
Move onto the next clue. Be sure to
provideappropriatesupportssothat
allstudentscanparticipate.Thisgame
buildsskillsin several areas:spelling,
vocabularydevelopment,andlistening.

Vocabulary Activities for Home and
Community

WorkVocabulary.Helpyouthbecome
familiarwiththetermsusedatplaces
theyareworkingorhopetoworkinthe
future.Createvocabularycards(withor
withoutpictures).Discussthemeaning
ofeachword.Readastoryorworkplace
brochurewiththevocabulary words
init. Keep a collection of vocabulary
wordsand display themin a creative
way (word wall, word mobile). The
vocabularywordsshouldbepracticed
often, leading to word mastery.

AtHome.Useeverydayopportunities
toteachnewwords.Cookingdinner?
Teach the name of a cooking tool or
aningredient.Watering the garden?
Therearemanygardentoolstolearn,
andmanyplantnames.Afunactivity
forafamilygamenightisBalderdash
(availableforpurchaseinmanystores
oronline).Inthisgame, playersmake
upfalsedefinitionsforwords,whileone
playerhasthereal definition.Players
guess which definition is correct.

More Vocabulary Ideas for Persons
with Specific Disabilities in any
Setting:

* Forstudentswithhearingimpairments,
recordaudiovocabularysounds.For
example, cars honking (for traffic),
rustlingleaves(forbreeze),orthunder.

* Studentswithvisualimpairmentslearn
much by using their other senses.
Teach“sensoryvocabulary"words.For
example, highlyscenteditemscould
beplacedinabagandsniffed.ltems
canbetouched, heard,andtastedas
well.

Vocabulary
knowledge is
important because
it represents all
the words we must
know to access
our background
knowledge,
express our ideas,
communicate
effectively, and

learn about new
concepts.




STRATEGY:

Wordless Books

Why use a wordless book to teach
literacy if we are trying to develop
reading and writing skills?

Booksthattellstorieswithoutwordsare
a way to help students “see” meaning.
Thestudents'lifeexperiencescanbeused
forbackgroundknowledge.Thepictures
themselvesarestorycues.Lifeexperiences
and pictures along with students’own
imaginationscanworktogethertocreate
stories. Some ideas for using wordless
books follow.

Use of a Concept Map
with Visual Support

WordlessBooksinElementarySchool
Itisnaturalforchildrentomakeupastory
usingonly the picturesinabook before
theyknowhowtoreadthewords.Using
wordless books as a tool to promote
literacy developmentfeedsthis natural
tendency.

Creating the Text. In this activity the
teachersharesawordlessbookwiththe
students(forexample,inmorningcircle
or other group time). After viewing
thebooktheteacherencouragesthe
studentstodiscussthepictures,topics,
or themes in the story. The students
then take turns “reading” the still-
wordless story to one another.

Concept Maps. Have students build
aconceptmapfromawordlessbook.
A concept map is a worksheet that

labelsthedifferentareasofastory.For
example,thestory’ssetting,common
themes,characters, topics,orlessons
(morals)learnedinthebook.Concept
mapscanbeusedtoconnectthestory
toalargerclassunit,create meaning,
and it’s a fun literacy activity.

Create Your Own Book. Have
students create their own wordless
bookswithpictures.Thisactivityworks
wellforgroupsof students. Students
couldusedisposablecamerastotake
photos or obtain images from other
sources.Havestudentsworktogether
topublishandpresentthebooks.The
bookscanbeusedduringself-selection
or silent reading time.



Wordless Picture Book Activities in Prompting the Story. To begin ask

Middle and High School studentstodescribe picturesusing
adjectivesoradverbs.Asanextstep,

ask recall questions such as how a

story begins, and continues. Offer
simplepromptsasyoumovethrough
thestory.Forexample,Oneday...,all
ofasudden...,afterthat...,then...,
next...,andfinally,areallwordsand
phrasesthattakeusthroughastory. Sometimes the
Finally, consider asking questions
aboutcharacterdevelopment,setting,
Start with the Cover. It's always a and or lessons learned. the most meaning
goodideatobeginany bookwitha are those that
discussionaboutitscover.Brainstorm
a list of what students see on the
cover.Havestudentsplacestickynotes
onthecover'spictures,labelingeach
one.

Pictures are both an important tool
towardliteracyandtheygivetheviewer
a chance to be creative and let their
imaginationssoar.YALSA,YoungAdult
Library Services Association, (ala.org/
yalsa) offers a comprehensive list of
wordless books for teens (see useful
resources list).

words that carry

Reading the Story. Students can come directly from
read storiestoyouortoapartnerin
theclassroom.Recordingthestudent’s
reading of the story is also a good the picture.
idea.Thestorycanbeplayedbackat
aslowerspeed,andthestudentcan
readalongwithhisownvoice,making

the connection between how the
wordssound,andwhatthewordslook

like.

the person viewing

An Angel for
Solomon Singer
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Wordless picture
books help to draw
connections between
pictures and words.

Teaching Phonological Awareness
and Phonics. Select pictures from
thewordlessbookandaskstudents
to sort them by initial, medial and
finalsounds.Toextendthisactivityask
studentstonameorpointtotheletter
representingeachsound.Orflipthe
activityandshowstudentsapicture
fromthebookandaskthemtopoint
toapicturethatbeginswithasound
(practicewithinitial, medial,andfinal
sounds).Selectawordrepresenting
apictureinthebookand workwith
studentstosubstituteinitialsoundsto
makedifferentwords(mantocanto
pan).

&8 Story Map

You can also ask students to find
pictures whose names include
long versus short vowel sounds. Or
have students create an alphabet
bookusing picturesof thingsinthe
wordless book. They can practice
‘reading’ their book and share it
with students in a preschool or
kindergarten class.

Wordless Books for Home or
Community

Guided Storytelling. Engage
children of all ages in guided
storytelling using wordless books.
First,havethechildselectawordless
book.Next,encouragehimorherto
createhisorherownexplanationof
thepicturesandstory.Usestickynotes
torecord the dialogue for the story
picturessuggestedbythechild.Offer
prompts such as those suggested
above in Prompting the Story. An
example of guided storytelling for
wordlessbookscanbefoundinThe
“Solved"MysteriesofHarrisBurdick,by
ChrisVanAllsburg(Seeresourcepage
forwebsite).Onthissite,childrencan
write and submit their own stories
pertaining to the mysteries.

Story maps help

to organize the
events and themes
in a story.



Story Maps. Children can complete
storymapsafterreadingwordlessbooks.
Storymapshelptoorganizetheevents
andthemesinastory.Thisactivitycan
helpwithlanguage, writing, reading
andcomprehensionskills.Thisactivity
can also be used to depict events
occurringwithinhistory,inthehome
orinthecommunity(e.g.agraduation
ceremony or the election of a new
president.)

* To make a book more accessible to

students with visual impairments

outlinethepictureswithglow-in-the-
dark paint. The paint will make the
picturemorevisible,and“touchable,’
becauseitdrieshardand‘rises"offthe

page.

For students who have trouble
turningpages,attachaVelcrotab,ora
Popsicle-typestickattheendofeach

page.

11

Wordless picture
books convey

MoreWordlessPictureBookldeasfor
Persons with Specific Disabilities
in any Setting

meaning through
* Offer choices for story words for g g

students who do not use spoken
language.Studentscanindicatetheir
choices by eye movement,ayes/no

the illustrations.

* Consider using a communication

device, picture symbols, or other
communicationsupportsduringgroup
discussions or work activities.

Students who require supports for
writing can use a computer with an
adaptivekeyboardorcandictatetheir
thoughtstosomeonewhowiillserveas
a scribe.

button,orothermodesofassistance.

Forstudentswithvisualimpairments,
useadocumentcameraorscannerto
enlargeandthenprojectphotosonto
awall.Enlargedphotoscanbelabeled.

Remember that informational text
should be 50% of books shared.
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STRATEGY:

Photo Analysis

What stories do photos “tell” and
are they the same for everyone?

How can photo analysis be used

as a literacy tool?

Photos tell stories. They are in books,
magazines,andonthelnternet.People
of all ages are interested in photos of
celebrities, professionalathletes,nature,

SAMPLE EXERCISE (for beginning literacy learners): MATCHING WORDS AND PICTURES

Making the connection between words and the pictures that represent them is a great tool in literacy
learning. Draw a line from the word on the left to the picture it describes on the right. Each of the words is
the name of an animal. After you have matched the words and pictures, circle the pictures of the animals
that might live in your house. Finally, fill in the blanks on the short story at the bottom of the page.

White Dog

Giraffe

Gorilla

Dog with Reindeer Antlers

Elephant

Polar Bear

The Animals I Saw

One fine day, I went to the zoo. I saw a

and could swim. The

that could spray water! The gorilla had dark
When I got home from the zoo, T noticed that my white
bear, and my brown dog tAinks he's one of Santa's

bear that was white
had a very long neck. The elephant had a long
all over his body.
looks like a polar
, with his antlers!

orfriendsdoingactivitiestheyallenjoy.
By explaining images in photos with
words, students can work to increase
verbal, reading and writing skills.

Activities in Elementary School

Itisnaturalforchildrentolookatpictures
and make up their own stories. Photo
analysisfitswellwithwhatchildrenare
doing naturally.

Beginning the Process. Have
studentschooseaphotographfrom
ateacher-selectedgroupofphotos.
Next, ask the students to generate
oneortwo sentencesthatdescribe
the photo. Then, read or recite the
sentencesthestudentshavecreated.
Finally, ask groups to identify the
photographs of the other groups
baseduponthestudentsdescriptions.

Sorting Photographs. Individually
or with a partner, have students
sortagroupofchosenpicturesinto
categories. For example, students
could sort the pictures by people
(e.g.,boys,olderpeople,andbabies),
specificcolors,animals, details, etc.

Photos in a Process or Timeline.
Have groups of students choose a
pre-made stack of photos that
represent a step-by-step process
orobvioustimeline of events.Have
studentslayoutthephotographsin
the correct sequence. This activity
can improve language, fluency,
comprehension,andvocabularyskills.



Photo Analysis Activities in Middle
and High School

Older students in the early stages of
literacycangiveone-wordlabelstowhat
theysee.Moreadvancedliteracyactivities
mightincludeaskingastudenttodescribe
a photo’s mood. Some ideas for photo
analysis are offered below. Use them
as suggested, or change them to meet
the specificneedsofyourinstructionor
student.

Captions. Captions are the words
under a picture that explain or
comment on the picture’s content.
Beginbychoosingaphotoofinterest
tothestudent. Many studentsfind it
easiertobeginifquestionsare asked
directly.Asimplequestionforasingle
photo might be:"Whatdo you seein
thepicture?”Amorecomplexquestion
couldbe?Whydoyouthinkthegirllooks
sad?"TheLibrary of Congress offersa
guide(Seeresources)withsuggestions
forquestioningusingphotographsand
prints.Thequestionsrequirestudents
to observe, reflect, and question.
Therearealsosuggestionsforfurther
investigation.

Compare and Contrast. A pair of
photos can be used fora comparing
and contrastingactivityinwhichthe
studentfindsaspectsofthephotosthat
are alike or different.

Finding Themes. Ask students to
groupphotosbytypeofsports,popular
singersormoviestars,U.S.Presidents,
mammals, etc.

OutsidethePhoto.Todevelopcritical
thinkingskills,studentsmightbeasked Photos can be a
what they believe s just beyond the starting point for
photo’sedge, outside of whatcanbe
seeninthephoto.Forexample,aphoto

of peopleinawagon fullof hayon a storytelling, and
countryroadprobablyhassomething many other word
pullingitalong.Ask,"Whatispullingthe L

wagon?” activities.

SAMPLE EXERCISE(for intermediate/advanced literacy learners): PHOTO ANALYSIS

Look at the two photographs below and answer the questions that follow. These questions are
just a few of the examples of the ways you can use photographs to prompt literacy-related
activities. You should also consider the clues that the captions (written descriptions below the
photos) might provide in these and other photographs you look at.

/]

Colorful Trees

Boats in the Harbor

Please answer the questions in sentence form.

1. What do you think the weather is like in the photo called "Boats in the Harbor?"

2. What clues were in the picture that helped you answer the weather question?

3. What season of the year do you think it is in the photo called "Colorful Trees?"

4. What clues were there in the picture that helped you know the season in
question 2?

5. In which photo does it look like it may rain, and why does it look like it may rain?

literacy, vocabulary,
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Photo Analysis Activities for the
Home and Community

More Photo Analysis Ideas for
Persons with Specific Disabilities in
Any Setting:

As students engage

Agrowingbodyofresearch (Browderet
al., 2008), shows that shared stories can
promoteliteracyskillsforolderstudents
with moderate and severe intellectual
disabilities.

DialogueBalloons.Usephotographs
of people in home and community
settingswithblankdialogueballoons.
Creatingdialogueinsidetheballoons
cansupportteachingsocialcues.For
home and community, the pictures
canberelated towork duties, leisure
activities,orcommontransactionssuch
asshoppingororderinginarestaurant.

Shared Photo Stories. Create a
photo-storytosharewithothersusing
photosorimagesfrompublicsources.
Discussalternateendingsorplotlines
by rearranging the photos.

Photo analysis

is a strategy

to teach oral
language, literacy,
vocabulary,
fluency,
comprehension,
and writing skills.
Activities are easily
individualized.

* For students needing support and

skill development in the area of

communicationandsocialskills,have
the photos represent specificsocial
situations.Studentscananalyzethe
images and create dialogue for the
pictures, then use the photos to

practicesociallyappropriatebehaviors.

 Pairanonverbalstudentwithaverbal
student. Offer the students a list of
specifically chosen words. Ask the

studentstotaketurnsofferingtitlesor
labelsforthephotoandexplainwhy
they chose such a title or label.

in viewing pictures,
retelling stories,
scribbling, and building
vocabulary, they are on
the path to reading!




STRATEGY:

Poetry at all Grade Levels

15

How can poetry make
understanding general literacy
concepts easier?

Poetryisaformofliteracythatusesrhythm
and sometimes rhyme. Using poetry
activities and games can help students
accesstheeducationalstandardphonemic
awareness(awarenessofsoundsinwords),
language, and literacy development.
Poetryactivitiescanbeadaptedtosupport
any level of learner.The website, Poetry
Soup (see resources), has many poetry
lessonsandactivities.Also,YouTube(see
resources) has videos that support the
teaching of poetry.

Poetry Activities for Students in
Elementary School

Poetry’s qualities serve to help children
rememberwordsbecausethewordsarea
partofsomethingfun,andnotjustwords
aloneonacard.ThewebsitePoetrySoup
(seeresources) hasmany poemsforany
schoolcontentareaorgradelevel.Youmay
alsoconsiderusingpoemswrittenbythe
students themselves

SimplePoems.Preparesimplepoems
withwordsomittedthatstudentscan
fill in on their own (e.g. Mad Libs).
Studentscanchoosefromawordbank
to fill in words that rhyme. Use sight
words in this activity to create more
connections for students.

Poetry Reading with a Group, 3
Ideas. (1) Poetry is read to students
infullgroupinstruction;(2) students
engage in choral readings (where
everyonereadsaloudandtogether);
(3) students act out the words (like
pantomime) as the poem is read.
Gettingstudentsengagedinthepoem
canincreaseunderstanding,motivation,
and can be a lot of fun!

Wish Poems. Provide students with
a few examples of wish poems.
Individuallyorinagrouphavestudents
writetheirownwishpoem.Eachlineof
thepoembeginswith“lwish."Students
canusesightwordbankstohelpthem
choosewordsfortheirpoem.Formore
information about creating a wish
poem, visit the website, Recreation
Therapy (see resources).

P | e
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Poetry Activities in Middle and High
School

Poems in Pieces. This activity lets
students break down big ideas

into smaller parts that are easier to
understand. Start with a poem or a
versefromapoem.Printorre-typethe
poemusingalargefont.Insertablank
space or two between each line. Cut
poemsintostrips.Includethetitle,the
author,and each line of the poem as
aseparate piece of paper. Mix up the
stripsandplaceintoanenvelope.Give
studentsablankpieceofpaper,aglue
stick, and the envelope with poetry
stripsinside.Studentsremovethepoem
piecesfromtheenvelopeandplacethe
strips on the paper in the order they
thinktheybelong.Whenstudentslike
theorder,thestripscanbegluedonto
thepaper.Sharetheoriginalpoemwith
the students and conduct follow-up
activities (for example, highlighting
the words that rhyme, numbering
the syllables, discussing the poem’s
meaning,orhowchangingtheorderof
thelineschangesthepoem’smeaning
or tone).

YouTube.YouTubeis useful forvideo
examplesofmanytypesofpoetry.Once
at the YouTube website, click on the
Education side bar, and enter a type
of poemintothesearchbox.Toteach
limericks, for example, type limerick
song in the search box. There are

YouTubevideosforalmostanypoem

type.

Poetry can be used to support students emotionally,
to inspire, to explore creativity, to bring joy, and to
help them be successful readers and writers!

SAMPLE EXERCISE (for beginning/intermediate literacy learners): Poems that Rhyme

“Funny Santa Claus™ is called a rliyming poem because the word at the end of one line sounds
like the word at the end of the next line. The parts of the words that rhyme are underlined.
Pictures can help a reader to “see™ the words. Rhyming poems are great ways to help students to
grow their plenemic awareness.

Santa Claus

I never knew that Santa Claus
Could not wear shoes on his four paws
Nor did I know his whiskers were
Brown and white and made of fur.
This Santa Claus talked funny too.
He barked as he went up the flue.
A sight like this was strange to see
This Santa Claus who yapped at mel

Poetry activities are fun and unique ways to help students
to learn about word sounds, meanings, and spellings. The
resource list at the end of this booklet includes information
for the website Poetry Soup where you can find many
different activities and games that use poetry.

Phonemic Awareness is
simply understanding
the unique sounds
formed by individual
letters or letters in
combination. Rhyming
sounds are sometimes
spelled alike (as in bee
and see), but they are
not always (as in the
rhyming examples
underlined in the poem
above).

The rhythm of poetry makes it a great tool for doing choral
reading where everyone reads aloud and together, like a
musical choir or chorus, which is where it gets its name.

Keep in mind that every song is a poem set to music. So by
listening to music, and examining the words and phrases in
the song, you are growing your literacy skills!




Songsarepoetrytoo!Whenteaching
older students more complicated

concepts, using pop music can be a
wayto helpincrease understanding.

MorePoetryActivityldeasforPersons
with Specific Disabilities in any
Setting:

* Forstudentswhousecommunication

Forexample,theconceptofmetaphor
is done well in a YouTube video by
Michael De Guzman. He plays song
clips then follows up with a written
explanation of how each clip was a
metaphororsimile.Type“Metaphorsin
Music”inthesearchbox,andGuzman'’s
video will be in the list.

Note: as long as you remain on the
Education side bar, videos found on
YouTubeshouldbechildappropriate
but always preview first.

Poetry for Home or Community

Poems to Music. Help your child
developapoemwrittentomusic.After
playing a music selection ask him or
her questions like, What colors did
yousee?Whatkind ofaplacedidyou
thinkof?Wasitacity?Themountains?
Supportyourchildinrecordinghisor
herresponses.Or,helpyourchildwrite
apoeminthisfashion:“Ilhearmusic,|
see___lfeel Itremindsme
of !
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devicesandareattheearlystagesof
literacy,usepre-programmedwords
or phrases. This allows for active
involvement in the activity.

Usevisualrepresentationsofwords,
phrasesandvocabularybeingusedin
the poetry activities.

Create words or lines of poetry in
magneticformbyadheringaprinted
poemontomagneticbacked paper.
Oncethepoemhasbeenadheredto
themagneticbackedpaper,cutitinto
desiredpieces(i.e.words,phrases,or
sentences). The magnetic pieces of
thepoemcanbeplacedontoacookie
sheet. The student will be able to
manipulatethemagneticpiecesofthe
poem on the cookie sheet.

Forstudentswithlimitedvision,use
highlightertapetofocusonspecific
wordgroupsorphraseswithinapoem.

Alsoforstudentswithlimitedvision,
use a laptop or iPad to enlarge,
highlight,orchangethecolorofthe
letters.

“Raise”the letters off the page with
craftpaintlikeTulipbrand(whichalso
comesinglow-in-the-darkvarieties).

Breaking a poem
down to the verse,
line, or even word
level is a good way
to teach and learn
many literacy skills
and topics!



USEFUL RESOURCES FOR LITERACY ACTIVITIES
Adler,R.(2014).Doingitdifferently:Tipsforteachingvocabulary.Anarticlethatreflectsontheoldwaysofteachingvocabularyandoffers
tips for changing instruction. http://www.edutopia.org/blog/vocabulary-instruction-teaching-tips-rebecca-alber

LibraryofCongress, Teacher’sguide,AnalyzingPhotographs&Prints.Questionstostartaconversationortomoveitdeeperwhenanalyzing
photographs. http://www.loc.gov/Analyzing_Photographs_and_Prints

PoetrySoup. Poetry examples for students of all ages across subject areas. http://www.poetrysoup.com
Recreation Therapy. Specific instructions for creating a Wish Poem. http://www.recreationtherapy.com/tx/txdd.htm

Simmons, E. (2002). Visualizing Vocabulary. National Writing Project, instructions and ideas for vocabulary cards for teens.
http://www.nwp.org/cs/public/print/resource/403

VanAllsburg,C.(n.d.)The"Solved"MysteriesofHarrisBurdick. Thiswebsiteoffersimagesandsuggestionsforlabelingeachwithacaption,
and then propose a story. http://hrsbstaff.ednet.ns.ca/davidc/6c_files/documents/mysteries/divmysteries.htm

Victor. W. (2009-2015). How to write a haiku poem: Haiku examples and tips. Creative Writing Now.
http://www.creative-writing-now.com/how-to-write-a-haiku.html

VocabularyGamesandResources(2015).MostPopularVocabularyGames.Vocabulary.co.il.“OneThousandFreeEnglishVocabulary
Building Games” including everything from word searches, to fill-in-the-blank stories. http://www.vocabulary.co.il/

Wish poem website. This site offers a specific lay-out (template) for a wish poem. http://ettcweb.Ir.k12.nj.us/forms/wish.htm

YoungAdultLiteracyServicesAssociation(YALSA).(2011).PictureBooksforTeens.Alistofwordlessornearwordlesspicturebooksfor
teens and young adults. http://wikis.ala.org/yalsa/index.php/Picture_Books_for_Teens

YouTube.Aresourceforteachingliteracyconceptssuchasspecifickindsofpoetryandgrammar.ClickontheEducationsidebarbefore
searching. http://www.youtube.com
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